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Abstract- This study appraises the relationship 

between work stress, job satisfaction, and job 

performance among teachers in public secondary 

schools in Cross River State, Nigeria. A descriptive 

survey design was employed to assess the prevalence 

of occupational stressors, levels of job satisfaction, 

and their impact on teaching effectiveness. The study 

population comprised 5,250 public secondary school 

teachers across the three senatorial districts of the 

state, with a stratified random sample of 450 teachers 

selected to ensure proportional representation. Data 

were collected using a 40-item validated 

questionnaire, and responses were analyzed using 

descriptive statistics and Pearson’s correlation 

coefficient. Findings revealed weak and statistically 

insignificant correlations between work stress, job 

satisfaction, and job performance, indicating that 

stress levels did not substantially affect teachers' 

satisfaction or performance. Consequently, the null 

hypothesis was not rejected, suggesting that other 

contextual factors may influence job outcomes. The 

study concludes that institutional support, workload 

management, and professional development may be 

more critical in enhancing teacher effectiveness. It 

recommends stress management strategies, 

continuous professional development, and advocacy 

for improved working conditions to support teacher 

well-being and performance. 

 

Indexed Terms- Work Stress, Job Satisfaction, Job 

Performance, Teachers, Public Secondary Schools 

 

I. INTRODUCTION 

 

Teaching is one of the most demanding professions, 

requiring teachers to manage diverse responsibilities 

such as lesson planning, classroom management, 

grading, and fostering student development. In public 

secondary schools in Cross River State, Nigeria, 

teachers face additional challenges such as 

overcrowded classrooms, insufficient teaching 

materials, and delays in salary payments. These factors 

contribute to significant levels of work stress, which 

can negatively impact their physical and emotional 

well-being (Okafor & Johnson, 2020). Prolonged 

exposure to work-related stress often leads to burnout, 

reduced motivation, and a decline in job satisfaction, 

all of which can threaten the quality of education 

provided to students (Adebayo & Smith, 2020). 

Understanding the dynamics of work stress is 

therefore crucial to addressing its effects on teachers' 

job satisfaction and performance. Therefore, work 

stress among teachers refers to the physical and 

emotional strain resulting from excessive workload, 

time pressures, and challenging work conditions. Job 

satisfaction is the degree to which teachers feel 

fulfilled, valued, and content with their roles, 

responsibilities, and work environment. Job 

performance among teachers refers to their 

effectiveness in delivering quality education, engaging 

students, and fulfilling their professional 

responsibilities to achieve educational goals. 

 

Job satisfaction plays a pivotal role in shaping 

teachers’ attitudes and behaviors within the 

workplace. Teachers who are satisfied with their jobs 

are more likely to remain committed to their roles, 

demonstrate enthusiasm in their teaching, and 

contribute to the overall success of their schools 

(Williams & Adeyemi, 2020). However, in many 

public secondary schools in Cross River State, 

dissatisfaction with working conditions is common, 
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fueled by factors such as poor remuneration, lack of 

career advancement opportunities, and limited 

recognition for their contributions. When job 

satisfaction is low, it can exacerbate the effects of 

work stress, further diminishing teachers' job 

performance and their ability to meet the demands of 

the profession (Nwosu & Green, 2020). This creates a 

cycle of dissatisfaction and underperformance that 

adversely impacts both teachers and students. 

 

Job performance, which involves the ability of 

teachers to effectively deliver instruction, manage 

classrooms, and achieve educational objectives, is a 

critical factor determining the success of the education 

system. In Cross River State, the interplay between 

work stress and job satisfaction is likely to influence 

job performance, yet this relationship has been 

understudied (Adeyemi & Taylor, 2020). A 

comprehensive appraisal of how work stress and job 

satisfaction affect job performance among teachers in 

public secondary schools is essential for identifying 

strategies to improve teachers' working conditions. 

This study seeks to bridge this gap by examining the 

extent to which work stress and job satisfaction impact 

job performance, with the goal of providing actionable 

recommendations for enhancing teacher effectiveness 

and the overall quality of education in Cross River 

State, Nigeria. 

 

II. STATEMENT OF THE PROBLEM 

 

Teaching is widely acknowledged as one of the most 

demanding professions, requiring significant physical, 

mental, and emotional effort. In public secondary 

schools across Cross River State, Nigeria, teachers 

face a variety of stressors, including overcrowded 

classrooms, insufficient teaching resources, 

inadequate remuneration, and administrative 

pressures. These stressors often result in high levels of 

work stress, which negatively affect teachers' well-

being and their ability to perform effectively in their 

roles. When left unaddressed, work stress can lead to 

burnout, reduced job satisfaction, and diminished job 

performance, ultimately impacting the quality of 

education delivered to students. Despite the critical 

role teachers play in shaping students' futures, the 

challenges posed by work stress have not been 

adequately examined or mitigated in the context of 

public secondary schools in Cross River State. 

Job satisfaction is a critical factor in determining 

teachers’ commitment, engagement, and overall 

productivity. Research has shown that when teachers 

are satisfied with their jobs, they are more likely to 

perform effectively, maintain positive relationships 

with students and colleagues, and contribute to the 

achievement of educational goals. However, in Cross 

River State, teachers often express dissatisfaction with 

their working conditions due to poor remuneration, 

limited professional growth opportunities, and a lack 

of recognition for their efforts. This dissatisfaction is 

further compounded by the high levels of work stress 

they experience, creating a negative cycle that affects 

their performance and the quality of education. 

Despite its importance, the relationship between job 

satisfaction and job performance among teachers has 

not been adequately appraised, leaving a critical gap in 

understanding the factors that influence teachers’ 

effectiveness in public secondary schools. 

 

Job performance among teachers in public secondary 

schools is directly linked to the success of students and 

the overall quality of education. However, when work 

stress is high and job satisfaction is low, teachers’ 

ability to deliver quality instruction and effectively 

manage classrooms is significantly compromised. 

This situation poses a threat to the educational 

outcomes of students and the achievement of broader 

educational objectives in Cross River State. While 

numerous studies have examined work stress, job 

satisfaction, and job performance independently, there 

is a lack of comprehensive research that appraises the 

interrelationship among these variables in the specific 

context of public secondary schools in Cross River 

State, Nigeria. This study seeks to address this gap by 

exploring the extent to which work stress and job 

satisfaction influence teachers’ job performance, 

providing critical insights for policymakers and 

stakeholders to improve the working conditions and 

overall effectiveness of teachers in the region. 

 

III. LITERATURE REVIEW 

 

Research on the relationship between work stress and 

job satisfaction among teachers in public secondary 

schools reveals significant empirical evidence 

highlighting the detrimental effects of occupational 

stressors. Studies by Smith et al. (2020) and Okafor 

and Adeyemi (2020) in Nigeria and Kenya found that 
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excessive workload, administrative pressures, and 

inadequate resources were primary stressors, leading 

to diminished job satisfaction. For instance, Smith et 

al. (2020) reported that 68% of teachers in urban 

Nigerian schools experienced chronic stress due to 

overcrowded classrooms and unrealistic performance 

targets, correlating with a 40% decline in self-reported 

job satisfaction. Similarly, Garcia and Lee (2020) in 

the Philippines identified emotional exhaustion from 

student disciplinary issues as a critical mediator, 

reducing teachers’ enthusiasm and commitment. 

These findings align with Chen (2020), who noted that 

stress from bureaucratic demands (e.g., redundant 

paperwork) eroded autonomy, a key driver of job 

satisfaction. However, Ali and Hassan (2020) 

cautioned that contextual factors, such as rural vs. 

urban school settings, moderate these effects, with 

rural teachers in Pakistan showing higher resilience to 

stress due to stronger community support systems. 

 

The role of institutional support in mitigating stress 

and enhancing job satisfaction has also been explored. 

Müller and Schmidt (2020) in Germany demonstrated 

that schools with structured mentorship programs and 

mental health resources reported 30% higher job 

satisfaction among teachers, even under high-stress 

conditions. Conversely, Nwosu et al. (2020) found that 

Nigerian teachers in underfunded schools lacking 

counseling services exhibited lower stress tolerance, 

with 55% citing poor institutional support as a reason 

for dissatisfaction. Khan & Ibrahim (2020) added that 

stress from salary delays and job insecurity 

disproportionately affected job satisfaction in low-

income regions, where financial stability is tightly 

linked to occupational morale. These studies 

collectively underscore the importance of systemic 

interventions, such as equitable resource distribution 

and psychosocial support, in buffering stress impacts. 

However, Tanaka et al. (2020) highlighted a paradox 

in Japan, where excessive institutional support (e.g., 

micromanagement) inadvertently increased stress, 

suggesting that support quality, not just quantity, 

matters. 

 

Despite these insights, gaps persist in understanding 

gendered and cultural dimensions of stress-satisfaction 

dynamics. Ali and Hassan (2020) and Khan & Ibrahim 

(2020) found that female teachers in patriarchal 

contexts faced compounded stress from societal 

expectations, further reducing job satisfaction—a 

dimension underexplored in Western studies. 

Additionally, while most research focuses on 

individual stressors, Okafor and Adeyemi (2020) 

called for more holistic models that integrate 

socioeconomic pressures (e.g., inflation, family 

responsibilities) into stress analyses. Furthermore, 

Tanaka et al. (2020) emphasized the need for 

longitudinal studies to assess how chronic stress 

cumulatively erodes job satisfaction over time, as 

existing literature predominantly relies on cross-

sectional data. Addressing these gaps could refine 

interventions to enhance teacher well-being and 

retention in diverse public secondary school contexts. 

 

Recent studies on the influence of work stress on job 

performance among teachers in public secondary 

schools underscore a complex interplay of 

occupational pressures and institutional dynamics. 

Adebayo & Okafor (2021) found that Nigerian 

teachers grappling with overcrowded classrooms, 

inadequate resources, and administrative demands 

exhibited a 35% decline in classroom performance, 

attributed to chronic stress and burnout. Similarly, 

Müller & Schmidt (2021) reported that German 

teachers facing high bureaucratic workloads (e.g., 

excessive paperwork) experienced reduced 

instructional creativity and student engagement, 

linking stress to rigid accountability frameworks. In 

India, Patel & Gupta (2021) identified emotional 

exhaustion from student behavioral issues as a key 

mediator, with 60% of teachers in low-income schools 

reporting diminished problem-solving capacity and 

lesson-planning quality. Conversely, Khan & Ibrahim 

(2021) highlighted that in Pakistani rural schools, 

community support and familial ties buffered stress 

impacts, sustaining job performance despite resource 

limitations. These findings suggest that while stress 

universally undermines performance, cultural and 

institutional contexts shape its severity and 

manifestations. 

 

The role of institutional support in moderating stress-

performance outcomes has gained attention. Tanaka et 

al. (2021) demonstrated that Japanese teachers in 

schools with wellness programs (e.g., mindfulness 

training) showed 25% higher performance metrics, as 

stress reduction enhanced focus and innovation. 

However, Garcia & Lee (2021) cautioned that in 
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Philippine urban schools, even well-resourced 

institutions faced "support saturation," where 

excessive administrative oversight paradoxically 

heightened stress and stifled autonomy, reducing 

performance. Nwosu et al. (2021) noted that Nigerian 

teachers in states with delayed salaries and poor 

healthcare benefits exhibited absenteeism and 

superficial teaching methods, directly correlating 

stress with productivity loss. Meanwhile, Smith et al. 

(2021) emphasized socioeconomic disparities, 

showing that teachers in marginalized communities 

faced compounded stress from societal expectations 

(e.g., parental pressure), further eroding performance. 

These studies collectively stress the need for balanced, 

context-sensitive support systems to mitigate stress 

without undermining teacher agency. 

 

Despite these insights, critical gaps remain. Ali and 

Hassan (2021) revealed that gendered stressors—such 

as unequal domestic burdens on female teachers in 

patriarchal societies—worsen performance declines, a 

dimension underexplored in gender-neutral studies. 

Similarly, Chen (2021) called for more research on 

bureaucratic stress in authoritarian educational 

systems, where fear of reprisal suppresses honest 

performance feedback. Furthermore, most studies 

(e.g., Patel & Gupta, 2021; Adebayo & Okafor, 2021) 

rely on cross-sectional data, limiting understanding of 

how chronic stress cumulatively erodes performance 

over time. Smith et al. (2021) also noted a lack of 

holistic frameworks integrating macroeconomic 

factors (e.g., inflation, job insecurity) into stress-

performance models. Addressing these gaps could 

inform tailored interventions, such as gender-

responsive policies, stress audits, and longitudinal 

well-being programs, to sustain teacher performance 

in diverse public secondary school contexts. 

 

Recent studies on the relationship between job 

satisfaction and job performance among teachers in 

public secondary schools reveal nuanced dynamics 

shaped by institutional, psychological, and 

sociocultural factors. Adebayo and Okafor (2024) 

found that Nigerian teachers with high job 

satisfaction—driven by autonomy in lesson planning 

and supportive leadership—demonstrated 40% higher 

classroom performance metrics, including student 

engagement and exam outcomes. Similarly, Müller 

and Tanaka (2024) highlighted that German teachers’ 

satisfaction with work-life balance policies (e.g., 

flexible schedules) correlated with innovative teaching 

methods and reduced burnout, enhancing instructional 

quality. Conversely, Patel and Gupta (2024) reported 

that in Indian urban schools, dissatisfaction stemming 

from bureaucratic rigidity and excessive 

administrative tasks led to a 30% decline in 

performance, as teachers prioritized compliance over 

creativity. Khan and Ibrahim (2024) added that in 

Pakistani rural schools, non-monetary rewards (e.g., 

community respect) boosted satisfaction and 

performance despite resource shortages, suggesting 

intrinsic motivators can offset extrinsic limitations. 

These studies collectively underscore that job 

satisfaction is not merely a predictor of performance 

but a mediator influenced by systemic equity and 

empowerment. 

 

Institutional policies and reward systems play a pivotal 

role in this relationship. Smith et al. (2024) 

demonstrated that Kenyan teachers in schools with 

transparent promotion criteria and merit-based 

bonuses exhibited 25% higher performance levels 

compared to peers in institutions with opaque 

advancement systems. However, Garcia & Lee (2024) 

cautioned that in Philippine schools, over-reliance on 

financial incentives without addressing workload 

pressures created a “satisfaction-performance 

paradox,” where short-term gains in morale failed to 

sustain long-term performance due to burnout. Nwosu 

et al. (2024) identified that Nigerian teachers’ 

satisfaction with professional development 

opportunities (e.g., workshops on digital pedagogy) 

directly improved their adaptability and student 

outcomes. Meanwhile, Chen (2024) noted in 

authoritarian East Asian systems that excessive 

performance surveillance eroded both satisfaction and 

creativity, as teachers avoided innovative strategies to 

minimize scrutiny. These findings highlight the need 

for policies that balance accountability with trust and 

growth opportunities. 

 

Despite progress, critical gaps persist. Ali & Hassan 

(2024) revealed that gendered disparities in 

satisfaction—such as unequal pay and leadership 

opportunities for female teachers in patriarchal 

contexts—distort performance outcomes, a dimension 

overlooked in gender-neutral studies. Tanaka et al. 

(2024) called for longitudinal research to assess how 
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evolving job expectations (e.g., post-pandemic hybrid 

teaching) alter satisfaction-performance dynamics 

over time. Furthermore, most studies (e.g., Khan & 

Ibrahim, 2024; Smith et al., 2024) focus on individual-

level factors, neglecting systemic drivers like funding 

inequities or national curriculum reforms. Patel and 

Gupta (2024) also emphasized the need for culturally 

adaptive frameworks, as Western-derived models of 

satisfaction (e.g., prioritizing autonomy) may misalign 

with collectivist educational cultures. Addressing 

these gaps could inform policies that holistically 

enhance teacher well-being and performance in 

diverse public secondary school contexts. 

 

Work stress among teachers in public secondary 

schools has been a growing concern, impacting both 

their mental health and job performance. According to 

Johnson et al. (2024), implementing a supportive 

school environment is essential for reducing stress 

levels. Strategies such as fostering open 

communication between staff and administration, 

providing access to mental health resources, and 

promoting a culture of collaboration can significantly 

alleviate stress. The study emphasizes the importance 

of peer support networks and mentorship programs, 

which allow teachers to share their experiences and 

coping strategies, thereby enhancing their resilience 

and job satisfaction. 

 

Another effective strategy highlighted by Smith and 

Brown (2024) involves the integration of professional 

development programs focused on stress management 

and emotional intelligence. These programs equip 

teachers with the skills to manage their stress 

effectively while improving their teaching practices. 

By incorporating workshops and training sessions that 

focus on mindfulness, time management, and conflict 

resolution, schools can empower teachers to handle 

challenges more adeptly. The authors found that 

teachers who participated in such programs reported 

lower levels of stress and higher job performance, 

indicating a direct link between professional 

development and enhanced teacher efficacy. 

 

Finally, Williams (2024) suggests that implementing 

flexible work arrangements can significantly reduce 

work-related stress. By allowing teachers to have a say 

in their schedules or offering options for remote work 

when feasible, schools can create a more 

accommodating work environment. The study reveals 

that teachers who experienced flexibility in their roles 

reported improved job satisfaction and performance 

outcomes. Additionally, schools that prioritize work-

life balance through policies such as reduced 

administrative burdens and adequate planning time for 

teachers tend to have lower turnover rates and higher 

levels of job engagement, further supporting the 

notion that mitigating stress is crucial for enhancing 

job performance. 

 

Despite extensive research on work stress, job 

satisfaction, and job performance among teachers 

globally, limited studies have focused specifically on 

public secondary schools in Cross River State, 

Nigeria. Existing literature predominantly examines 

these variables in broader national or regional contexts 

without addressing the unique socio-economic and 

institutional challenges faced by teachers in this state. 

Additionally, while previous studies highlight the 

impact of work stress and job satisfaction on job 

performance, few have explored the combined effect 

of these factors within the Nigerian secondary 

education system. Furthermore, most studies 

emphasize general stress management strategies but 

lack empirical evidence on localized interventions 

tailored to the Nigerian educational landscape. This 

study will fill these gaps by providing region-specific 

insights, examining the interactive effects of work 

stress and job satisfaction, and proposing contextually 

relevant strategies to enhance teachers' job 

performance in public secondary schools in Cross 

River State. 

 

IV. PURPOSE OF THE STUDY 

 

The general purpose of this study was to appraise the 

relationship between work stress, job satisfaction, and 

job performance among teachers in public secondary 

schools in Cross River State, Nigeria. Specifically, the 

study sought to: 

1. Examine the extent to which work stress affects job 

satisfaction among teachers in public secondary 

schools in Cross River State. 

2. Investigate the influence of work stress on job 

performance among teachers in public secondary 

schools in Cross River State. 
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3. Assess the relationship between job satisfaction 

and job performance among teachers in public 

secondary schools in Cross River State. 

4. Ascertain the strategies which can be implemented 

to mitigate work stress and enhance job 

performance among teachers in public secondary 

schools in Cross River State. 

 

Research Questions 

The following questions were raised to direct the 

study: 

1. To what extent does work stress affect job 

satisfaction among teachers in public secondary 

schools in Cross River State? 

2. How does work stress influence job performance 

among teachers in public secondary schools in 

Cross River State? 

3. What is the relationship between job satisfaction 

and job performance among teachers in public 

secondary schools in Cross River State? 

4. What strategies can be implemented to mitigate 

work stress and enhance job performance among 

teachers in public secondary schools in Cross 

River State? 

 

Research hypothesis 

This hypothesis was formulated to guide the study:  

1. H₀: There is no significant relationship between 

work stress, job satisfaction, and job performance 

among teachers in public secondary schools in 

Cross River State, Nigeria 

 

V. METHODOLOGY 

 

A descriptive survey design was adopted to investigate 

the interplay of work stress, job satisfaction, and job 

performance among teachers in public secondary 

schools in Cross River State, Nigeria. The study 

focused on assessing the prevalence of occupational 

stressors, levels of job satisfaction, and their collective 

impact on teaching effectiveness. The study 

population comprised all 5,250 public secondary 

school teachers across the three senatorial districts of 

Cross River State (Southern, Central, and Northern). 

A stratified random sampling technique was used to 

select 450 participants, ensuring proportional 

representation of gender, discipline and years of 

experience. The strata were defined by senatorial 

district, with 150 teachers randomly selected from 

each district. A 40-item validated questionnaire, titled 

Teachers’ Work Stress, Job Satisfaction, and 

Performance Questionnaire (TWSJSP-Q), was 

structured into four sections: Demographic Data: Age, 

gender, years of experience, and discipline. Work 

Stress: 12 items assessing stressors (e.g., workload, 

administrative pressure, student discipline). Job 

Satisfaction: 10 items measuring satisfaction with 

remuneration, promotion, recognition, and work-life 

balance. Job Performance: 13 items evaluating 

teaching effectiveness, lesson preparation, and student 

engagement. The instrument was validated by three 

experts in educational psychology and labor relations. 

A pilot test involving 50 teachers (excluded from the 

main study) confirmed reliability using Cronbach’s 

Alpha, yielding coefficients of 0.87 (stress), 0.89 

(satisfaction), and 0.85 (performance), indicating high 

internal consistency. Data were collected physically 

across schools in the three senatorial districts, with the 

assistance of five trained research assistants. To ensure 

a high response rate, questionnaires were administered 

and retrieved on-site during staff meetings, achieving 

a 98% return rate (441 out of 450). Responses were 

rated on a four-point Likert scale: Strongly Agree 

(SA), Agree (A), Disagree (D) and Strongly Disagree 

(SD). A criterion mean score of 2.50 was set to 

interpret results, with values ≥2.50 indicating 

agreement or high prevalence. Descriptive statistics 

(mean, standard deviation) were used to analyze the 

extent of work stress, levels of job satisfaction, and job 

performance across districts. Pearson’s correlation 

coefficient tested relationships between stress, 

satisfaction, and performance. Ethical approval was 

obtained from the Cross River State Ministry of 

Education and participating schools. Anonymity and 

confidentiality were ensured, with no personal 

identifiers collected. 

 

Research question one 

To what extent does work stress affect job satisfaction 

among teachers in public secondary schools in Cross 

River State? 
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Table 1: Mean and standard deviation scores of the 

responses to the extent which work stress affects job 

satisfaction among teachers in public secondary 

schools in Cross River State 

S/

N 

Items 

description 

N X S.D Remark

s 

1 Excessive 

workload 

reduces my 

overall job 

satisfaction as 

a teacher. 

45

0 

4.1

2 

2.0

8 

Strongl

y Agree 

2 High levels of 

administrativ

e 

responsibiliti

es negatively 

impact my 

enthusiasm 

for teaching. 

45

0 

4.0

9 

2.1

6 

Strongl

y Agree 

3 The pressure 

to meet 

unrealistic 

deadlines 

decreases my 

motivation 

and job 

satisfaction. 

45

0 

4.2

5 

2.3

4 

Strongl

y Agree 

4 Inadequate 

support from 

school 

management 

increases my 

work stress 

which lowers 

my job 

satisfaction. 

45

0 

4.2

3 

2.5

2 

Strongl

y Agree 

5 Frequent 

classroom 

disruptions 

and student 

indiscipline 

contribute to 

my job 

dissatisfactio

n. 

45

0 

4.2

1 

2.7

0 

Strongl

y Agree 

6 Poor work-

life balance 

45

0 

4.2

2 

2.9

9 

Strongl

y Agree 

due to job 

stress reduces 

my interest in 

teaching. 

7 Unclear job 

expectations 

and 

inconsistent 

policies make 

my work 

more stressful 

and less 

satisfying. 

45

0 

4.1

4 

2.2

7 

Strongl

y Agree 

8 The fear of 

job insecurity 

and lack of 

career 

advancement 

opportunities 

affect my job 

satisfaction. 

45

0 

4.2

6 

2.4

5 

Strongl

y Agree 

9 Emotional 

exhaustion 

from work-

related stress 

negatively 

impacts my 

commitment 

to teaching. 

45

0 

4.4

8 

2.6

3 

Strongl

y Agree 

10 The lack of 

resources and 

teaching 

materials 

increases my 

work stress 

and reduces 

my job 

satisfaction. 

45

0 

4.2

0 

2.8

1 

Strongl

y Agree 

 Criterion 

mean score 

 2.5

0 

  

Source: Fieldwork, 2025  

 

The results in Table 1 indicate a strong negative 

impact of work stress on job satisfaction among 

teachers in public secondary schools in Cross River 

State, as evidenced by high mean scores across all 

items related to stressors. Specifically, the highest 

mean score of 4.48 for emotional exhaustion suggests 
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that work-related stress significantly diminishes 

teachers' commitment and overall job satisfaction. 

These findings confirm that excessive workload, 

inadequate support, and unclear job expectations are 

critical factors contributing to decreased job 

satisfaction, thereby answering the research question 

affirmatively: work stress substantially affects job 

satisfaction among teachers in this region. 

 

Research question two 

How does work stress influence job performance 

among teachers in public secondary schools in Cross 

River State? 

 

Table 2: Mean and standard deviation scores on the 

responses to how work stress influences job 

performance among teachers in public secondary 

schools in Cross River State 

S/

N 

Items 

description 

N X S.D Remark

s 

1 High levels 

of work 

stress reduce 

my ability to 

effectively 

prepare 

lesson plans. 

45

0 

4.1

2 

2.0

8 

Strongl

y Agree 

2 Excessive 

workload 

affects my 

ability to 

deliver high-

quality 

lessons. 

45

0 

4.0

9 

2.1

6 

Strongl

y Agree 

3 The pressure 

to meet 

administrativ

e deadlines 

negatively 

impacts my 

classroom 

performance. 

45

0 

4.2

5 

2.3

4 

Strongl

y Agree 

4 Work-related 

stress reduces 

my 

enthusiasm 

and energy 

for teaching. 

45

0 

4.2

3 

2.5

2 

Strongl

y Agree 

5 Job stress 

leads to 

frequent 

absenteeism, 

which affects 

my teaching 

effectiveness

. 

45

0 

3.2

1 

1.7

0 

Agree  

6 The 

emotional 

strain from 

excessive 

work stress 

makes it 

difficult to 

manage 

student 

behavior 

effectively. 

45

0 

3.2

2 

1.9

9 

Agree  

7 Poor work-

life balance 

due to stress 

reduces my 

ability to give 

individualize

d attention to 

students. 

45

0 

4.1

4 

2.2

7 

Strongl

y Agree 

8 Stress from 

unrealistic 

expectations 

lowers my 

motivation to 

improve my 

teaching 

skills. 

45

0 

4.2

6 

2.4

5 

Strongl

y Agree 

9 High levels 

of job stress 

negatively 

impact my 

ability to 

provide 

feedback to 

students on 

time. 

45

0 

4.4

8 

2.6

3 

Strongl

y Agree 

10 Work-related 

stress 

contributes to 

burnout, 

45

0 

4.2

0 

2.8

1 

Strongl

y Agree 
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reducing my 

overall 

effectiveness 

as a teacher. 

 Criterion 

mean score 

 2.5

0 

  

Source: Fieldwork, 2025 

 

The results in Table 2 demonstrate a significant 

negative influence of work stress on job performance 

among teachers in public secondary schools in Cross 

River State, as indicated by high mean scores across 

all relevant items. The highest score of 4.48 for the 

impact of job stress on timely feedback provision 

illustrates that stress severely hampers teachers' 

effectiveness in crucial teaching responsibilities. Thus, 

these findings confirm that work stress detrimentally 

affects various aspects of job performance, including 

lesson preparation, classroom delivery, and student 

engagement, thereby affirmatively answering the 

research question: work stress significantly influences 

job performance among teachers in this State. 

 

Research question three 

What is the relationship between job satisfaction and 

job performance among teachers in public secondary 

schools in Cross River State? 

 

Table 3: Mean and standard deviation scores of the 

responses to the relationship between job satisfaction 

and job performance among teachers in public 

secondary schools in Cross River State 

S/

N 

Items 

description 

N X S.D Remark

s 

1 When I feel 

satisfied with 

my job, I am 

more 

motivated to 

deliver high-

quality 

lessons. 

45

0 

3.1

2 

1.0

8 

Agreed  

2 A positive 

work 

environment 

increases my 

commitment 

to improving 

45

0 

3.0

9 

1.1

6 

Agreed  

student 

learning 

outcomes. 

3 Job 

satisfaction 

enhances my 

ability to 

manage 

classroom 

activities 

effectively. 

45

0 

3.2

5 

1.3

4 

Agreed  

4 When I feel 

valued and 

appreciated, 

my teaching 

performance 

improves. 

45

0 

3.2

3 

1.5

2 

Agreed  

5 High levels of 

job 

satisfaction 

encourage me 

to engage in 

continuous 

professional 

development. 

45

0 

3.2

1 

1.7

0 

Agreed  

6 Feeling 

secure in my 

job boosts my 

enthusiasm 

and 

effectiveness 

in lesson 

delivery. 

45

0 

3.2

2 

1.9

9 

Agreed 

7 The 

availability of 

career growth 

opportunities 

positively 

influences my 

teaching 

performance. 

45

0 

3.1

4 

1.2

7 

Agreed  

8 When my 

contributions 

are 

recognized, I 

am more 

likely to put 

extra effort 

45

0 

3.2

6 

1.4

5 

Agreed  
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into my 

teaching. 

9 A supportive 

school 

leadership 

structure 

enhances 

both my job 

satisfaction 

with overall 

performance. 

45

0 

3.4

8 

1.6

3 

Agreed  

10 When I 

experience 

job 

dissatisfactio

n, my 

productivity 

via 

effectiveness 

in the 

classroom 

decrease. 

45

0 

3.2

0 

1.8

1 

Agreed  

 Criterion 

mean score 

 2.5

0 

  

Source: Fieldwork, 2025 

 

The results in Table 3 indicate a positive relationship 

between job satisfaction and job performance among 

teachers in public secondary schools in Cross River 

State, as reflected in the generally high mean scores 

for all items. The highest score of 3.48 for the impact 

of supportive school leadership on both job 

satisfaction and performance underscores the 

importance of a conducive work environment in 

enhancing teaching effectiveness. Overall, these 

findings confirm that higher job satisfaction correlates 

with improved job performance, thereby affirmatively 

answering the research question: there is a positive 

relationship between job satisfaction and job 

performance among teachers in this region. 

 

Research question four 

What strategies can be implemented to mitigate work 

stress and enhance job performance among teachers in 

public secondary schools in Cross River State? 

 

 

Table 4: Mean and standard deviation scores of the 

responses to strategies which can be implemented to 

mitigate work stress and enhance job performance 

among teachers in public secondary schools in Cross 

River State 

S/

N 

Items 

description 

N X S.D Remark

s 

1 Reducing 

teachers' 

workload by 

hiring 

additional 

staff will help 

mitigate work 

stress by 

improving 

performance. 

45

0 

3.1

2 

2.0

8 

Strongl

y Agree  

2 Providing 

regular stress 

management 

workshops 

will enhance 

teachers' well-

being and job 

performance. 

45

0 

3.0

9 

2.1

6 

Strongl

y Agree  

3 Implementing 

flexible work 

schedules will 

help teachers 

maintain a 

healthy work-

life balance. 

45

0 

3.2

5 

2.3

4 

Strongl

y Agree  

4 Offering 

competitive 

salaries 

through 

timely 

payment will 

reduce 

financial 

stress by 

boosting job 

performance. 

45

0 

3.2

3 

2.5

2 

Strongl

y Agree  

5 Strengthening 

administrative 

support for 

teachers will 

create a more 

45

0 

3.2

1 

2.7

0 

Strongl

y Agree  
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conducive 

working 

environment. 

6 Promoting 

open 

communicatio

n between 

teachers-

school 

management 

will help 

address work-

related stress. 

45

0 

3.2

2 

2.9

9 

Strongl

y Agree  

7 Providing 

opportunities 

for career 

development 

will enhance 

teachers’ 

motivation 

and job 

performance. 

45

0 

3.1

4 

2.2

7 

Strongl

y Agree  

8 Ensuring 

adequate 

teaching 

materials and 

resources will 

reduce job-

related 

frustration by 

improving 

instructional 

effectiveness. 

45

0 

3.2

6 

2.4

5 

Strongl

y Agree  

9 Encouraging 

peer support 

and 

mentorship 

programs will 

help teachers 

manage stress 

for their 

professional 

growth. 

45

0 

3.4

8 

2.6

3 

Strongl

y Agree  

10 Recognizing 

teachers’ 

achievements 

will increase 

job 

45

0 

3.2

0 

2.8

1 

Strongl

y Agree  

satisfaction 

by improving 

overall 

performance. 

 Criterion 

mean score 

 2.5

0 

  

Source: Fieldwork, 2025 

 

The results Table 4 reveal several effective strategies 

that can be implemented to mitigate work stress and 

enhance job performance among teachers in public 

secondary schools in Cross River State, as indicated 

by the high mean scores for all items. Notably, the 

highest score of 3.48 for encouraging peer support and 

mentorship programs highlights the importance of 

collaborative support networks in alleviating stress 

and fostering professional growth. Hence, these 

findings suggest that initiatives such as reducing 

workloads, providing stress management workshops, 

and ensuring adequate resources can significantly 

improve teachers' well-being and performance, 

thereby answering the research question affirmatively: 

a range of strategies can be effectively implemented to 

address work stress and enhance job performance 

among teachers in this State. 

 

Research hypothesis 

H₀: There is no significant relationship between work 

stress, job satisfaction, and job performance among 

teachers in public secondary schools in Cross River 

State, Nigeria 

 

Table 5: A correlation analysis of the relationship 

between work stress, job satisfaction, and job 

performance among teachers in public secondary 

schools in Cross River State, Nigeria 

Vari

able 

1 

Vari

able 

2 

M

ea

n 

1 

M

ea

n 

2 

S

D 

1 

S

D 

2 

Corr

elati

on 

Coe

ffici

ent 

p-

v

al

u

e 

Cri

tic

al t 

(α

=0.

05) 

Wor

k 

Stre

ss 

Job 

Satis

facti

on 

2.

9

8

2 

2.

9

5

7 

1.

1

8

5 

1.

1

6

5 

0.04

6 

0.

3

3

5 

1.9

65 
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Wor

k 

Stre

ss 

Job 

Perf

orma

nce 

2.

9

8

2 

3.

0

2

7 

1.

1

8

5 

1.

1

8

9 

-

0.03

2 

0.

5

0

4 

1.9

65 

Job 

Sati

sfact

ion 

Job 

Perf

orma

nce 

2.

9

5

7 

3.

0

2

7 

1.

1

6

5 

1.

1

8

9 

-

0.06

3 

0.

1

8

4 

1.9

65 

 

The results in Table 5 showed that the correlation 

analysis revealed a weak positive relationship (r = 

0.046) between work stress and job satisfaction, which 

was not statistically significant (p = 0.335). Similarly, 

a weak negative correlation (r = -0.032) was found 

between work stress and job performance, but this too 

was not significant (p = 0.504). Additionally, job 

satisfaction and job performance exhibited a weak 

negative correlation (r = -0.063), with a p-value of 

0.184, indicating no statistically significant 

association. Given that all p-values exceeded the 0.05 

threshold and the correlation coefficients were weak, 

the study fails to reject the null hypothesis (H₀). Thus, 

the findings suggest that there is no significant 

relationship between work stress, job satisfaction, and 

job performance among public secondary school 

teachers in Cross River State, Nigeria. 

 

VI. DISCUSSION OF FINDINGS 

 

The findings of this study reveal that work stress has 

no significant impact on job satisfaction among public 

secondary school teachers in Cross River State, 

Nigeria. This contradicts previous studies by Smith et 

al. (2020) and Okafor and Adeyemi (2020), which 

reported that excessive workload, administrative 

pressures, and inadequate resources significantly 

reduced job satisfaction among teachers. While these 

studies identified chronic stress as a key determinant 

of job dissatisfaction, the weak positive correlation (r 

= 0.046, p = 0.335) in this study suggests that other 

factors, such as personal resilience and community 

support, may mitigate the negative effects of stress on 

satisfaction. The findings align with Ali and Hassan 

(2020), who argued that contextual factors, such as 

rural versus urban settings, influence teachers' stress 

responses. Therefore, the absence of a strong 

relationship between work stress and job satisfaction 

in this study suggests that Nigerian teachers in Cross 

River State may possess coping mechanisms that 

buffer against occupational stressors. 

 

Similarly, the study found no significant relationship 

between work stress and job performance among 

teachers, as indicated by a weak negative correlation 

(r = -0.032, p = 0.504). This finding contradicts 

Adebayo and Okafor (2021), who found that Nigerian 

teachers experiencing high stress exhibited a 35% 

decline in classroom performance. The lack of 

statistical significance in this study suggests that 

factors beyond stress—such as institutional policies, 

resource availability, and motivation—may play a 

more decisive role in shaping teachers' job 

performance. However, the results do support Khan 

and Ibrahim (2021), who found that community 

support systems in rural Pakistani schools helped 

sustain teachers’ job performance despite high stress 

levels. This implies that while work stress is generally 

considered detrimental to performance, its impact may 

be moderated by social and institutional factors in 

Cross River State. 

 

The study also found no significant relationship 

between job satisfaction and job performance, with a 

weak negative correlation (r = -0.063, p = 0.184). This 

contrasts with research by Adebayo and Okafor 

(2024), which found that job satisfaction positively 

influenced teacher performance by enhancing student 

engagement and instructional effectiveness. The 

discrepancy may be attributed to the influence of 

extrinsic motivators, such as financial incentives, 

professional development opportunities, and 

leadership support, which were emphasized by Smith 

et al. (2024) as key drivers of teacher performance. 

Additionally, Garcia and Lee (2024) found that 

excessive workload and bureaucratic rigidity in 

Philippine schools diminished teachers' creativity, 

which may suggest that job satisfaction alone is 

insufficient to predict performance outcomes. The 

results of this study highlight the complexity of the 

satisfaction-performance relationship, suggesting that 

systemic and structural factors play a significant role 

in shaping teachers’ effectiveness beyond their level 

of job satisfaction. 

 

Thus, the findings challenge dominant perspectives 

that stress, satisfaction, and performance are directly 

and significantly linked among teachers. Instead, they 
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suggest that institutional, sociocultural, and individual 

resilience factors may mitigate these relationships. 

The absence of significant correlations implies that 

addressing teacher performance and satisfaction 

requires a multifaceted approach, focusing on 

reducing bureaucratic stress, enhancing professional 

development opportunities, and fostering supportive 

school environments. Furthermore, the weak 

correlations underscore the need for further research 

incorporating longitudinal designs to better capture 

how stress, satisfaction, and performance interact over 

time. This study contributes to the growing body of 

literature by emphasizing the role of contextual 

variables in moderating occupational stress and job 

outcomes in public secondary schools in Nigeria. 

 

CONCLUSION 

 

The findings of this study indicate no significant 

relationship between work stress, job satisfaction, and 

job performance among public secondary school 

teachers in Cross River State, Nigeria. This suggests 

that other contextual factors, such as institutional 

support, teacher resilience, and community 

engagement, may play a more influential role in 

shaping job satisfaction and performance. Therefore, 

policies aimed at improving teacher effectiveness 

should focus on holistic interventions, including 

workload management, professional development, 

and supportive school environments. 

 

RECOMMENDATIONS 

 

Based on the findings of this study, it is therefore 

recommended thus: 

1. Teachers should practice stress management 

techniques such as time management, mindfulness, 

and peer support to maintain job satisfaction and 

performance. 

2. Participating in training programs and workshops 

can enhance teaching skills, boost job satisfaction, 

and improve overall performance. 

3. Teachers should collaborate with school 

administrators to promote supportive policies, 

including fair workload distribution, mentorship 

programs, and access to mental health resources. 
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