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Abstract - This study aimed to explore the
leadership interventions of school heads in
supporting Madrasah Education in Camarines
Norte. It focused on assessing the implementation
of Madrasah Education in terms of curriculum
systems, support for Muslim learners, socially-
oriented programs, and stakeholder engagement. It
also looked at leadership interventions such as
training programs, professional support for
teachers, and collaborative innovations. The study
further examined the relationship between
leadership interventions and the implementation of
Madrasah Education and identified challenges
faced by school heads. Results showed that
Madrasah Education was highly implemented in
terms of curriculum, learner support, socially-
oriented programs, and collaboration with
stakeholders. Leadership interventions, including
training programs, professional support, and
instructional leadership, were also effectively
implemented. There were significant correlations
between leadership interventions and Madrasah
Education implementation. The main challenges
identified were the need for teacher training in
pedagogies and managing multigrade classrooms.
An innovation proposal was developed to address
these challenges by enhancing training and
leadership support and providing appropriate
textbooks. The study concluded that Madrasah
Education in Camarines Norte is stable and
supported by strong leadership. Recommendations
include  promoting  partnerships  between
Madrasah and mainstream schools, fostering
collaboration, and offering more professional
development programs for teachers. This study
highlights the importance of addressing teacher
training and classroom management to improve
Madrasah Education.

Indexed Terms- Madrasah education, school
heads, curriculum system, intellectual and
educational support, socially oriented programs,
collaborative  programs and  stakeholders’
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engagement, leadership interventions, alive
coordinators, professional support for teachers,
and instructional leadership

I. INTRODUCTION

Education embraces the diversity of learners,
recognizing differences in gender, physical
attributes, ethnicity, socio-economic status, and
religion (Sarchami, 2020). Madrasah, a term
referring to religious schools, has a long history,
originating in regions like Baghdad and Fez, and
focuses on teaching Islamic values, the Qur'an,
Hadith, and Figh (Moul, 2008). Madrasah education
is supported by the Philippine government through
legal frameworks such as the 1987 Philippine
Constitution, Republic Act 10533, and Presidential
Decree 1083, which recognize the unique needs of
Muslim learners. Madrasah education aims to offer
relevant educational opportunities that honor
Muslim cultural contexts, focusing on subjects like
Arabic and Islamic values. Established through the
1996 Peace Agreement with the Moro National
Liberation Front, the Madrasah Educational
Program (MEP) serves to integrate Islamic
education within the mainstream education system.
Despite the progress, Madrasah education in SDO
Camarines Norte faces challenges, including a
shortage of qualified teachers, inadequate training,
limited resources, and mismatched teacher
qualifications. Additionally, issues like lack of
infrastructure, financial constraints, and cultural
differences further hinder effective implementation.
Teachers and school heads also report difficulties in
engaging Muslim parents and securing community
support.

These challenges align with findings from previous
studies, which identified gaps in teacher
competencies and the need for clearer support
systems (Solaiman, 2021; Marasigan, 2022).
Motivated by these issues, this study aims to explore
the leadership interventions of school heads and
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stakeholders in supporting Madrasah education in
Camarines Norte. The study seeks to identify
problems and propose solutions to strengthen
Madrasah education and improve support systems
for Muslim learners.

Il. METHODOLOGY

The study used a quantitative, descriptive-
correlational design to explore the implementation
of Madrasah Education in Camarines Norte. It
focused on describing the level of implementation,
leadership interventions, and challenges in
Madrasah schools. The correlational method
measured the relationship between implementation
levels, leadership interventions, and challenges
using Pearson correlation.

The study was conducted in six public elementary
schools implementing the Madrasah Education
Program in Camarines Norte. The target population
included school heads, Asatidz (teachers), ALIVE
Coordinators, SPTA officers, Public Schools District
Supervisors, and the Division ALIVE Coordinator.
Total enumeration was used, meaning all members
of these groups were included. A total of 56
respondents were selected to provide a
comprehensive perspective. Data was collected
using a survey questionnaire adapted from DepEd
Order No. 41, s. 2017. The survey included
indicators on the level of Madrasah education
implementation, support for Muslim learners,
socially-oriented  programs, and stakeholder
engagement. Respondents rated the level of
implementation in their schools.

I1l. RESULTS AND DISCUSSIONS

Level of Implementation of Madrasah Education in
Implementing Schools of Camarines Norte. The
level of implementation was analyzed along the
contexts of curriculum systems, intellectual and
emotional support to Muslim learners, socially
oriented programs, collaborative programs and
stakeholders’ engagement.

Curriculum Systems. The implementation of the
Madrasah curriculum along curriculum system. The
top indicator was the integration of Arabic
Language, which scored the highest mean of 3.53,
interpreted as highly implemented. This reflects the
curriculum's  strong connection to religious
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relevance, cultural heritage, and literacy
development, with Arabic being essential for
understanding Islamic texts. Next, the curriculum's
coverage of relevant competencies for Muslim
learners scored 3.51, also highly implemented. This
shows the Madrasah curriculum’s focus on holistic
development, promoting not only academic skills
but also moral, ethical, and social values. However,
the curriculum's coverage of socio-emational and
values development scored the lowest at 3.21,
interpreted as sufficiently implemented. While it
addresses personal and social development, there is
room for improvement in this area. Overall,
Madrasah education was found to be highly
implemented in terms of curriculum systems, with a
mean score of 3.39. This supports the view that the
curriculum’s cultural relevance and focus on holistic
development are key to its success. These findings
align with Sarao (2023), who noted the lack of
education for Filipino Muslims that is anchored in
their cultural, traditional, and religious values, and
Abdul et al. (2020), who emphasized the Madrasah
curriculum’s role in promoting holistic development
by integrating moral, ethical, and academic learning.

Tabie 1

Level of Implementation of Madrasah Education long
Curmculum System

Indicators

The Madrasah cumeuumin our Schor
abgned wi the Kindzrgarte:

s cumeuiumstandards and
iouum impiemented in 3

mosdumoompelencies on 3% H
ematcs

Intellectual and Educational Support to Muslim
Learners. The implementation level of Madrasah in
terms of intellectual and emotional support to
learners. The highest score of 3.60 was for the
response that Madrasah education teaches learners
about the physical and natural environment,
showing strong implementation. This highlights the
inclusion of environmental awareness and
stewardship in the curriculum, reflecting Islamic
teachings that encourage responsibility towards the
environment. Next, the response that the curriculum
promotes diverse learning activities to support
intellectual development scored 3.42, indicating
high implementation. This shows that the Madrasah
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curriculum caters to diverse learning styles, fosters
critical thinking, and supports lifelong learning
beyond the school environment. The lowest score of
3.00 was for the response about providing relevant
educational opportunities while considering cultural
contexts. This suggests that while educational
programs are culturally relevant, there is room for
further improvement in aligning them with learners'
cultural backgrounds. Overall, Madrasah education
scored 3.33 for emotional and social support,
demonstrating  strong  implementation.  The
curriculum supports the emotional and social
development of learners through mentoring,
community support, and conflict resolution. These
findings are consistent with Maryati et al. (2023),
who emphasized that socio-emotional support in
Madrasah fosters a sense of belonging and
community for the learners.

Table 2

Level of Implementation of Madrasah Education along Intellectual and
Educational Support to Muslim Leamers

indcators Wegrted Verbal
Mean Interpeetation
he Macrasah ecucaton in our schock teaches eamners with domars  3.60 Hi
relatedto understanding the physical and natural envronment

2. The Madmsah education in our school provides Musim learnars with 300 St
appeopriste and relevant educatonal and intellectus! oppodunities whie
recogning their unique cutural contexts

3. The Madrasah curiculim in our school pursues the use of relevart 3N H

cullure-responsive and  developmertally appropriate teaching-learning

resoutces 10 support the educationsl and intelectua! development of the

learness.

The Madeasah curncuium in our School promates diverse learning activities R HI

desgned to support the development of the Musim feamers along

educational and intelectual domains.

5. The Madmsah curicuum in our schodl uphoids the intelectual snd 330 HI
educationsl developmert of leaners by integnting cortents and
competencies that are relevant andofinterest to the leamers.

6 The Madrasah ecucation in our school suppods the intelectusl and 330 HI
educational growth of the learnars by Lbizing relevant assessment tools
that holstcaly measure the learners curent and developing
competences.

Overall Weighted Mean 33 HI

Desopive mppreason

Fawng s

Socially Oriented Programs. The results showed
that the highest weighted mean of 3.74, indicating
strong implementation, was for the response that
Madrasah education covers holistic social models
for character education and social development.
This reflects the integration of Islamic values in the
curriculum and extracurricular programs, promoting
values like respect, honesty, and social justice. The
second highest score was 3.57, for the claim that
Madrasah education supports social development
through programs on values, character, and positive
attitudes. This indicates that the curriculum
effectively incorporates lessons from religious texts,
community  service, and character-building
activities. The lowest score of 3.23 was for the claim
that Madrasah facilitates social events to encourage
collaboration among learners and stakeholders.
While social collaboration is  sufficiently
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implemented, there is room for improvement in this
area, particularly in engaging learners through social
events and activities like group studies and
community projects. Overall, Madrasah education
scored 3.50 for socially oriented programs,
demonstrating strong implementation of community
engagement and collaboration initiatives. These
findings align with Marasigan (2020), which
highlighted that socially oriented programs in
Madrasah education foster holistically supported,
socially conscious learners who actively contribute
to their communities.

Table 3

Level of Implementation of Madrasah Education along
Socially Oriented Programs|

Indicators Weighted Verbal
Mean Interpretation

The Madrasah educabon in our school covers olstic socal 374 Hi
models for character education and social development of
Muslim leaners
Social values are taught in every activity under the Madrasah 342 HI
education
Social development of Musim leamers is suppoted by 357 HI
programs on values and character development and postive
astude in social life and activities
The Madrasah educaion in our school nurtures instilked social 355 HI
values among Muslim leamers in terms of religious values,
independence, and responsidilty
The Madrasah educaion in our school faciltales social 323 st
events, affars and programs that expose Muskim leamers to
social collaboration and harmonious practices of school and
s stakeholders

N

s

«

350 HI

Collaborative ~ Programs  and  Stakeholders’
Engagement. The study's findings on the
implementation level of Madrasah in terms of
collaborative ~ programs  and  stakeholders'
engagement showed that the highest weighted mean
of 3.92, indicating high implementation, was for the
response that parents, and stakeholders are actively
involved in activities like clean-up drives, tree
planting, and environmental advocacy. This reflects
the role of parents and stakeholders in contributing
to the holistic approach of Madrasah education,
promoting moral, ethical, and social values. The
second leading response, with a weighted mean of
3.85, highlighted that school heads and teachers
facilitate home visitations to strengthen the school-
home partnership. This practice allows educators to
better understand the home environment of
Madrasah learners and tailor support systems to
meet their needs. It also promotes increased parental
involvement in their child’s education. The lowest
weighted mean of 3.15, interpreted as sufficiently
implemented, was for the response about updating
parents on recent developments in Madrasah
education. While home visitations are used to inform
parents about their child's progress, there is room for
improvement in regular communication about
curriculum changes, new programs, and school
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policies. Overall, collaborative programs and
stakeholder engagement had an overall weighted
mean of 3.48, indicating strong implementation.
This is attributed to practices like inter-Madrasah
events, collaboration with NGOs for professional
development, and community  engagement
programs. These findings align with Subaidi et al.
(2023), who also emphasized the sustained
collaborative programs in Madrasah due to its
cultural and religious significance to the learners.

Table 4

Level of Implementation of Madrasah Education along Collaborative
Programs and Stakeholders’ Engagement

Indicators ‘Weighted Verbal
Mean Interpretation
4. School heads, teachers and learners consistently encourage 321 sl
3 in o , meetings and
assemblies centered on supporting Madrasah education.
2. School Heads and teachers faciitate home visitation for  3.85 HI
parents and leamer-beneficiaries of Madrasah.
3. The school heads and teachers regularly update the parents 3.15 Ell
onthe recent developments of Madrasah education
4. The parents and stakeholders are welcomed to render 392 HI
voluntary services in clean up drive, tree planting and
environmental advocates of Madrasah
Overall Weighted Mean 348 HI
Rating Scale: Descriptive Inferpretation:
325-400 - Highly implemented (M)
250-324 - Sufficiently implemented (Si)
175-249 - Partially iImplemented (Pl)
1.00-174 - Not Impiemented (NI)

Leadership Interventions Implemented by the
School Heads in Support of Madrasah Education. To
profoundly understand the aspects that define the
status of Madrasah education in SDO Camarines
Norte, this study also determined and analyzed the
level of leadership interventions provided by the
school heads to support and sustain this program.

Training Programs. The study on leadership
interventions in Madrasah education revealed that
the highest weighted mean of 3.68, interpreted as
highly implemented, was for the response that
Madrasah teachers are encouraged to participate in
various school-based training. This indicates that
teachers are motivated to enhance their knowledge
and pedagogical competencies to address modern-
day teaching challenges and meet learners’ needs.
The second leading response, with a weighted mean
of 3.53, focused on the allocation of slots for
qualified teachers to attend national training. This
highlights the importance of such training in
improving educational standards and exposing
teachers to best practices and innovations in
education through collaboration with experts and
peers. The lowest weighted mean of 3.47, although
still highly implemented, was for the motivation of
teachers to join district-based training in ALIVE and
Madrasah education. This suggests that while
district training opportunities are available, there
may be room for improvement in their
implementation. Overall, the leadership
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interventions related to training programs in
Madrasah education had a weighted mean of 3.54,
indicating strong implementation. These training
initiatives primarily focus on enhancing pedagogical
competencies, subject matter expertise, and
classroom management. These findings align with
Sali (2022), who emphasized the importance of
ethical teaching, technological integration, and
professional development in Madrasah teacher
training programs.

Table 5

Leadership Interventions Implemented by the School Heads
in terms of Training Programs

Tndicors Weighted _ Verdal
Mean Interpretation

1. The Madrasah teachers are encouraged to paricpate in variety of 368 HI
schookbased trainng in Madrasah educabon

2. The Madrasah teachers are welcomed and motivated to join district- 347 HI
basedtraining in ALIVE and Madrasah education

3. The teachers are given equal opportunties to take active partin 349 HI
division raining IVE and Madrasah

4, Qualfied and competent teachers are given siots innaional training. 353 H

354 HI

Professional Support to Teachers. The study on
leadership interventions for Madrasah education in
terms of professional support to teachers revealed
that the highest weighted mean of 3.55, interpreted
as highly implemented, was for the training provided
to Asatidz (Madrasah teachers) on Arabic language
and related strategies. This implies that the training
focuses on enhancing proficiency and mastery in
Arabic, interactive pedagogies, and the use of
modern digital tools to support Arabic teaching. The
second leading response, with a weighted mean of
3.43, indicated that school heads organize training
on Islamic values and education. This training helps
Asatidz improve their professional skills through
workshops on Islamic values, Islamic teaching
methodologies, and personalized guidance in their
educational practice. The lowest weighted mean of
3.23, still interpreted as sufficiently implemented,
was for professional training on language
enhancement pedagogy. It suggests that although
some training in language teaching strategies is
provided, there may be room for improvement in
this area. Overall, the leadership interventions
related to professional support for Madrasah
teachers had an overall weighted mean of 3.37,
indicating high implementation. This is attributed to
a combination of leadership, guidance, mentoring,
and resource provision, including in-service training
programs on updated pedagogies, curriculum
management, and continuous learning opportunities.
These findings are corroborated by Khoirudin and
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Muhammad (2023), who also found that Madrasah
teachers receive significant professional support
from school heads, including curriculum review and
management assistance, one-on-one mentoring, and
individualized guidance.

1
Table 6

Leadership Interventions Implemented by the School Heads
in terms of Professional Support to Teachers

Indicators Weighted Verbad
Mean Interpretation
1. The Asatidz receive raining on Arabic Ianguage and s reated 355 HI
strategles.
2. The school heads organize training for Asatidz on Islamic values 343 Hl
and education and its related best praclices.

3. TheAsatidz receive training on de alty 326 HI
appropriae leaming resource materials in Madrasah

4. TheAsabadz recelve professional training on language 323 Sl
enhancement pedagogy.

5. TheAsatidz are providedwith professiond training on 338 HI

classroom assessment tools across leaming areas
Overall Weighted Mean 337 HI
on

recar

Collaborative Innovation. The findings indicated
that the highest weighted mean of 3.49, interpreted
as highly implemented, was for Madrasah teachers
being given equal opportunities to pursue
community-based projects and innovations. These
programs include environmental protection, health
and wellness initiatives, basic literacy workshops for
community members, and agricultural projects,
among others. Madrasah teachers also participate in
youth development, conflict resolution initiatives,
and school-community relations programs. The
lowest weighted mean of 3.28, still interpreted as
highly implemented, was for the support given to
teachers in engaging in collaborative research and
higher-level advocacy campaigns for education.
This implies that while research-based engagement
is encouraged, particularly through action research
programs focused on Islamic education, there are
still areas for further enhancement in terms of
teacher  support for  research initiatives.
Additionally, advocacy programs such as those
related to public accountability, culturally sensitive
education, and outreach initiatives for communities
are also highly supported through training and
workshops. The findings also show that school
heads support Madrasah teachers by creating forums
for knowledge-sharing, fostering collaborative
curriculum  development, and promoting
interdisciplinary projects. These efforts align with
the study by Revista (2023), which found that the
high implementation of collaborative innovations in
the locale is attributed to the organization of
interdisciplinary  projects, allowing Madrasah
teachers to collaborate and create integrated learning
opportunities for their students.
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Table 7

Leadership Interventions Implemented by the School Heads
in terms of Collaborative Innovations

Indicators Weighted Vemal
Mean Interpretation
1. The Madrasah teachers are encouraged and 3z HI 1
pported in their gage in c

research
2 The Madrasah teachers are backed-up and guided 334 HI

in i schookbased projects.
3. The Madrasah teachers receive recogntion for 33 HI

their achievements in the discovery and

development of new and innovative teaching

strategwes and pedagogy.

The Madrasah teachers are gwen equal 349 HI
to pursue based projedts

and innovations.

Madrasah teachers are supported and encouraged 3z: H

to pursue accomplishments in higher level of

dv for the ed, system and

-

o

sodiety.
Overall Weighted Mean 33 Hi

Teropive Dwpean

o (M

Instructional Leadership. The findings indicate that
the highest weighted mean of 3.51, interpreted as
highly implemented, is associated with the
mentoring and training of Madrasah teachers on
assessment strategies and practices. This suggests
that school heads effectively guide teachers through
workshops, collaborative planning sessions, and the
modeling of assessment methods such as formative
and summative assessments. These practices
provide Madrasah teachers with opportunities to
observe and learn practical assessment strategies.
Conversely, the lowest mean of 3.32, still interpreted
as highly implemented, pertains to mentoring and
training teachers in educational research aligned
with Madrasah. While this response received a
slightly lower mean, it remains highly implemented
due to the support provided by school heads. This
includes workshops on research literacy, facilitating
collaborative research teams, and providing access
to research resources like journals and databases.
Additionally, teachers are encouraged to engage
with experienced educators to enhance their research
skills, which supports the continuous development
of Madrasah education. Overall, the leadership
interventions in terms of instructional leadership are
highly implemented, with a weighted mean of 3.40.
These interventions include professional
development programs on pedagogical and
curriculum  standards, promoting collaborative
learning communities, and encouraging knowledge
sharing among Madrasah educators. The findings
align with Aglinoema and Hisbullan (2022), which
concluded that school heads motivate teachers to use
performance data for data-driven decision-making
to improve instructional practices.
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Table 8

Leadership Interventions Implemented by the School Heads
in terms of Instructional Leadership

Weghted Verbal
Mean Interpretation

T Teachers are prowided with professional mertorng on 340 H

pedagogy and instuictonal modeis aligned with Madrasah

School heads subject teachers on knowtedge sharing and 340 Hl

mertoring On  learning resource  management  and

gevelopment

Teachers are mentored and trained in implementing 332 HI

educational researchin lin with Madrasah

Madrasah teachers are traned and mentored on vanety of 345 HI

leaming interventions.

Madrasah teachers are guided in implemeniing educational 3% H
innovations

Madrasah teachers are mentored on assessment strategies 35 Hl

and practices.

Indicators

~

o oA oW

Overal Weighted Mean 3.40 HI
Cesod ¥ Cd

Relationship between the Level of Implementation
of Madrasah Education and the Leadership
Interventions Implemented by the School Heads.
The study reveals the significant impact of
leadership interventions on the implementation of
various educational programs. Training programs
show a moderately significant positive correlation
with socially oriented programs (r = .338, p = .013)
and a strong correlation with collaborative programs
(r =.551, p =.000). This suggests that when school
leaders focus on professional development, teachers
are better prepared to support community-driven
initiatives and foster collaboration. Additionally,
collaborative innovations demonstrate a moderate
correlation with intellectual and educational support
programs (r = .317, p = .021) and a stronger
correlation with collaborative programs (r = .415, p
= .002). These results suggest that leadership
interventions focusing on innovation help create an
environment that enhances collaboration and
strengthens intellectual support systems. The
strongest correlations are found with instructional
leadership, showing a wvery strong positive
relationship with intellectual and educational
programs (r = .744, p = .000), socially oriented
programs (r = .709, p = .000), and collaborative
programs (r = .835, p = .000). This emphasizes the
crucial role of instructional leadership in guiding
and supporting the effective implementation of
educational programs. Leaders who are effective in
instructional strategies ensure that educational
initiatives address the social, intellectual, and
collaborative aspects of the learning environment.
These findings align with studies by Martani (2022)
and Hasanah (2021), which also stress the
importance of leadership in the successful
implementation of programs. Martani found that
engaging internal and external stakeholders in
collaborative programs and training reinforces
communication and support systems within
Madrasahs. Hasanah's study showed that efficient
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instructional leadership ensures that collaborative
innovations are practically applied in classrooms.
These findings emphasize the importance of
leadership in fostering an environment that supports
effective program implementation, helping meet the
needs of learners and achieve institutional goals.

Table 9

Test for Significant Relationship between the Level
of Implementation and Leadership Interventions

Cevelof iImplementation
Cumiculum Intellectual Sodaly Colaborative
System and Onented Programs
Leadershp intervention Educational Programs
o P g i |
vake vae vabs vak

TRRNgProgram o5
Professional Support 082
Collaborative Innovatons
Instrucional Leadership ozt
“Cormelaton &5 SGNECont @ 0.0 kevel
"Correiation is Sgniicant @ .01 level

M 5B 2%
4 Om 4w
00 8%

gas Y
5
*

Challenges Encountered by the School Heads in the
Implementation of Madrasah Education. This
research also examined the challenges faced by
school heads in implementing Madrasah education.
The findings in Table 11 reveal that the biggest
challenge is that teachers need more training on
teaching methods and classroom management, with
a mean of 3.43, indicating that it is frequently
encountered. This challenge points to the need for
more teacher training in various aspects of Madrasah
education, including adapting to the changing needs
of students, classroom management, and keeping up
with educational developments, as highlighted by
Ahmad (2024). Another challenge is managing
multi-grade classes, where one Ustadz/Ustadah
handles learners at different levels, with a mean of
3.21, often encountered. This issue arises due to
teacher shortages, making it difficult to address the
individual needs of students in a mixed-class setting.
The least challenging issue identified was the lack of
skills in preparing lesson plans and instructional
materials, with a mean of 2.75, often encountered.
This is considered the least of the challenges because
Madrasah teachers are generally well-trained and
proficient in instructional planning and resource
development, making it a manageable issue.
Overall, the average mean of 2.99 suggests that these
challenges are often encountered in Madrasah
education, driven by a mix of educational, religious,
and social factors. The study also highlights the
tension between the focus on religious studies and
the need for a broader curriculum that addresses
academic and literacy skills. Balayanan and
Lumapenet (2024) further support this by noting that
the heavy emphasis on religious education can limit
the academic development of students, making
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Madrasah education challenging in balancing both
aspects.

Table 10

Challenges Encountered by the School Hesds in the
Implementation of Madrasah Educstion

Faans Weged

Relationship between the Leadership Interventions
Implemented by the School Heads and the
Challenges Encountered in Support of Madrasah
Education. It reveals that significant relationships
exist between challenges encountered and
leadership intervention along training program
(r=.400, p<.01) and instructional leadership (r=.495,
p<.01) at 0.01 level, but not with professional
support and collaborative innovation. The values of
the coefficient r indicate moderate positive
correlation. This suggests that as the challenges
encountered increases, the intervention on training
program also increases. This is a significant
relationship that suggests effective instructional
leadership and training program can help address the
challenges encountered. On the other hand, the
challenges encountered in support to Madrasah
Education did not obtain any significant relationship
with  professional support and collaborative
innovation. The results as to having significant
relationship between the challenges encountered and
leadership intervention along training program and
instructional leadership imply that leadership
interventions enable the madrasahs to efficiently
attend to the issues and challenges faced by teachers
such as teacher competence, difficulties in
classroom management, resource constraints and
application of modern teaching strategies and
practices. These are corroborated by Zaini (2020)
which found that most of the respondents expressed
agreement to the observation that through the
leadership interventions, the school leaders are able
to create and foster a workplace environment and
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system that sustains support systems to both teachers
and learners, addresses educational issues and gaps
and foster continuous improvement in the learning
community and educational organizations.

Table 11

Test for Significant Relationship between the Leadership Interventions and
the Challenges Encountered in Support of Madrasah Education

Leadership Intervention
Training Professonal  Collaberative  Instructional
Program Suppodt Innovation  Leadership

'S r P r - r P
value value value value
Challenges w003 062 67 21 2 4% 000

Encountered
**Corelation is Significant @ 0.01 level

IV. PROPOSED INTERVENTION TO
ENHANCE THE LEADERSHIP

SUPPORT TO THE IMPLEMENTATION
OF MADRASAH EDUCATION.

The proposed intervention to improve Madrasah
Education in Camarines Norte is a three-day
training-workshop focused on preparing standard
lesson plans and instructional materials for schools
teaching Arabic Language and Islamic Values
Education (ALIVE). This training aims to improve
the skills of school heads and Madrasah teachers
(Asatidz), aligning their teaching practices with the
Refined Elementary = Madrasah ~ Curriculum
(REMC). The need for this intervention was
identified based on research findings that showed
gaps in areas such as socio-emotional development,
intellectual opportunities for Muslim learners, and
the need for socially oriented programs. The study
also highlighted challenges in the professional
development of Asatidz, particularly in language
teaching, and in the lack of standardized lesson plans
and teaching materials. The objectives of the
training are: (a) to improve and ensure the quality of
lesson plans and materials, (b) to align them with the
REMC, and (c) to introduce effective teaching
strategies. The training will involve key
stakeholders such as the Division Madrasah
Education Program (MEP) coordinator, school
heads, and Asatidz to work together in improving
teaching methods. The training will cover topics like
creating quality lesson plans, developing
contextualized materials, and aligning resources
with the REMC. The expected outcomes include the
creation of high-quality lesson plans, applying the
right teaching methods, and developing action plans
to improve Madrasah education. In conclusion, this
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training is an essential intervention to help improve
Madrasah Education in Camarines Norte. By
equipping school heads and Asatidz with the right
tools, the program aims to enhance the quality of
education for Muslim learners and create a more
inclusive learning environment.

V. RECOMMENDATIONS

Madrasah school leaders may focus on establishing
partnerships with public schools, promoting
collaborative academic programs, and facilitating
resource sharing. School heads may foster a
collaborative culture by motivating teachers,
stakeholders, and leaders to share knowledge and
resources. The Division ALIVE Coordinator may
design and implement leadership development
programs that address both administrative and
instructional leadership in Madrasah. School heads
may offer more professional development programs
to help Madrasah teachers address classroom
challenges, such as multigrade teaching. Forming
specific committees to support teachers with
teaching and learning challenges may also be
beneficial. Finally, the researcher may validate the
intervention program with school leaders and
committees to ensure its effectiveness and
acceptance in the Madrasah leadership support
systems

CONCLUSION

The Madrasah education program in SDO
Camarines Norte is stable and sustainable, with
strong support in areas such as curriculum, services
for learners, socially-oriented initiatives, and
collaboration with stakeholders. School leaders are
highly supportive of the program, especially in terms
of  professional  development, collaborative
innovations, and instructional leadership. There are
significant  relationships  between leadership
interventions and areas like intellectual support for
learners,  socially-oriented  programs,  and
collaborative efforts. The biggest challenge faced by
the Madrasah education program is the need for
more training in pedagogy and classroom
management. These challenges are closely linked to
leadership support in training programs and
instructional leadership. To address these issues, an
innovation project is proposed, focusing on
enhanced leadership support to improve teacher
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training, multi-grade class management, and the
provision of appropriate textbooks for learners.
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